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Every child has a pattern of growth that is as unique as his appearance or the way he 

walks. By carefully studying the growth patterns of children, researchers have found that these 

generally fit into six groups. 

A child may start with a deficit or advantage and maintain the one or the other parallel to 

the normative growth line, that is, one unit of growth for every unit of time. 

A child may be an early starter and a rapid grower. That is the kind we all like to have in 

our classes - the "gifted" child. We may have a late starter and a rapid grower. Sometimes 

parents and even teachers are very much concerned because a child is in the second grade and 

hasn't learned to read yet. This phenomenon of the late starter and rapid grower appears quite 

frequently in families. 

There are children who are early starters and slow growers. This type may also cause 

consternation and parents may say, "But my child started out so well and now he doesn't seem to 

be making much progress. What's wrong? Is it the teaching? Is the child lazy? Should I punish 

him for not doing as well as he did at first?" Our answer is, "That's the way some children grow." 

Finally, the child that starts late and grows slowly is one we have all worried about and 

struggled over and perhaps even spent too much time with at the expense of others. We're 

attempting to "get them up to grade level." 

One may as well try "by taking thought to add one cubit to his stature" as to change the 

nature of the human material with which he works. Some of us may know how difficult it is to 

gain or to lose weight. One may make some progress, but as soon as he returns to his normal 

habits, whatever is gained is soon lost or whatever was lost is too quickly regained. Surely it is 

reasonable that the same sort of process occurs with respect to mental growth. The body always 

attempts to maintain its balance. Therefore it will resist forces which tend to displace or interfere 

with its normal rate of development. 

When we teach, then, our goal is not to eliminate differences in achievement, but rather 

to realize an increase in differences within a given grade. If we regularly test achievement, we 

will know what range of ability we are handling in a given class. It is the teacher's business (and 

parents', too) to provide materials to meet the needs of all the levels in her classroom. To expect 

all third grade students to read third grade books is unrealistic. It is normal to find many levels of 

achievement in one class. 

A policy more in keeping with this philosophy of growth would be that in teaching the 

slow learners, we use more audio-visual and "doing" techniques because these children are more 

easily impressed by graphic illustrations than if we require them to handle verbal symbols 

beyond their capacity. It doesn't mean they possess less intelligence, but rather that at that time 

they require a simpler tool to handle the job of learning. 

The group that we are much concerned about is that of the fast growers, the children who 

are accumulating more mental age than chronological age per unit of time. Are we helping them 

to return double what they have been given? Have we provided them with enough challenging 

material so that their cup, too, may run over? 

Idleness leads to mischief and naughtiness. Might we not he leading these young children 

into temptation by failure to provide them with profitable spare time activities? 



A testing program in our schools will help us to know how far a child has advanced. 

Those responsible for his training can help him grow comfortably, securely, using his 

endowment in the service of his Creator. Each child may then realize the greatest possible returns 

and receive his reward for a task well done. 
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